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Abstract: The internal factors (characteristics) of students are assumed to have an impact on the learning
process. Internal factors of students include motivation, creativity, intelligence, emotional intelligence,
anxiety, etc. Most English language education students still worry about statistics course, which contains
numbers and different calculation process types. However, the ‘statistics’ course is a compulsory subject
that students must study, particularly at IKIP PGRI Bojonegoro, which is very useful to complete final and
daily assignments. Statistics is a part of mathematics that studies how to access, analyze, and interpret
data. Most English language education students find numbers-related topics difficult. Anxiety in subjects
related to numbers is assumed to affect students' psychological state, especially emotional states, which
is an important factor that leads to achievement. This study aimed to determine the effect of mathematics
anxiety and emotional quotient on English language education students' statistics learning outcomes at
IKIP PGRI Bojonegoro. The subjects in this study were the third-year students of English language
education in 2019/2020. The technique of data analysis used was the Multiple Regression Analysis. The
data were obtained from questionnaires and documentation. The results showed that mathematical
anxiety and emotional quotient affect English Language Education students' statistics learning outcomes
at IKIP PGRI Bojonegoro. This is evidenced by the value of Feount = 69,992 higher than Frape = 1,607.
Mathematical anxiety and emotional quotient affect the statistics learning outcomes by 74.9% (strong
category).
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Pengaruh mathematic anxiety dan emotional quotient terhadap hasil belajar statistika mahasiswa
pendidikan Bahasa Inggris
Abstrak: Faktor internal (karakteristik) mahasiswa diduga dapat mempengaruhi proses pembelajaran
yang dilakukan. Ada banyak faktor internal (karakteristik) mahasiswa diantaranya motivasi, kreatifitas,
kecerdasan spiritual, kecerdasan emosi, kecemasan, dan lain-lain. Sebagian besar mahasiswa prodi
pendidikan bahasa inggris masih merasa cemas dengan mata kuliah statistika yang banyak mengandung
angka dan berbagai macam proses penghitungan. Padahal statistika wajib dipelajari oleh setiap
mahasiswa khususnya di IKIP PGRI Bojonegoro karena merupakan mata kuliah wajib yang sangat
bermanfaat dalam penyelesaian penulisan tugas akhir maupun kehidupan sehari-hari. Statistika
merupakan bagian dari ilmu matematika yang mempelajari tentang cara memperoleh, menganalisis, dan
menginterpretasikan data. Mahasiswa menganggap mata kuliah yang berhubungan dengan angka selalu
sulit. Perasaan cemas pada mata kuliah yang berhubungan dengan angka tersebut diduga dapat
memengaruhi kondisi psikis mahasiswa khususnya ranah emosi, padahal emosi merupakan faktor penting
yang dapat mempengaruhi prestasi seseorang. Dari penjelasan tersebut tujuan dari penelitian ini adalah
untuk mengetahui pengaruh mathematic anxiety dan emotional quotient terhadap hasil belajar statistika
mahasiswa Pendidikan Bahasa Inggris IKIP PGRI Bojonegoro. Subjek pada penelitian ini adalah mahasiswa
tingkat Il tahun akademik 2019/2020. Teknik analisis data menggunakan Analisis Regresi Ganda. Data
diperoleh melalui kuesioner dan dokumentasi. Hasil penelitian menunjukkan mathematic anxiety dan

CITATION FORMATS: Puspananda, D. R., & Rahmawati, O. I. (2020). The influence of mathematics anxiety
and emotional quotient on English language education students’ statistics learning outcomes. Jurnal Math
Educator Nusantara: Wahana Publikasi Karya Tulis llmiah Di Bidang Pendidikan Matematika, 6(2), 190-
203. https://doi.org/10.29407/imen.v6i2.14836



http://ojs.unpkediri.ac.id/index.php/matematika
https://doi.org/10.29407/jmen.v6i2.14836
mailto:dian.ratna@ikippgribojonegoro.ac.id
mailto:oktha_ika@ikippgribojonegoro.ac.id

191 | Jurnal Math Educator Nusantara, Vol. 6 No. 2, november 2020, pp. 190-203

emotional quotient memengaruhi hasil belajar statistika mahasiswa Pendidikan Bahasa Inggris IKIP PGRI
BOJONEGORO. Hal ini dibuktikan dengan nilai Fhitung = 69,992 lebih besar daripada Ftabei=1,607.
Mathematic Anxiety dan emotional quotient memengaruhi hasil belajar statsitika mahasiswa pendidikan
bahasa inggris sebesar 74,9%. Pengaruh mathematic anxiety dan emotional quotient sebesar 74,9%
masuk dalam kategori kuat.

Kata kunci: Mathematic Anxiety, Emotional Quotient, Hasil Belajar Statistika

INTRODUCTION

Feeling nervous or anxious about something is often encountered in people's
daily lives. Anxiety is a psychological factor that defines a person's state of feeling,
emotional state, restlessness, uncertainty, or fear of reality when confronted with
reality or events in his or her life. Anxiety, according to Freud, is an unpleasant feeling
and can cause emotional distress. Tang defines anxiety as an emotional state when there
is fear, anxious and uneasy passions associated with a fear of something (M. & S. Z,,
2016).

There is also anxiety in the academic sphere. Sometimes students are anxious
and depressed about a specific topic. Based on the author's observations since the
beginning of 2018, most students in the English language education program worry
about numerical topics and a long process of calculation so that they can influence their
learning outcomes. Number anxiety and all sorts of calculations are often referred to as
mathematical anxiety.

Richardson and Suinn (in Fitriza, 2020) report mathematical anxiety as a feeling
of tension and anxiety that interfaces when someone is experiencing mathematical
problems in real and academic life. Lyons and Beylock (in Istikomah & Wahyuni, 2018)
asserted that mathematics anxiety has similar symptoms with those suffered by the
body for other causes. Because of the posterior insula, a part of the brain that perceives
pain in the body becomes an active part of the brain on the subject with mathematics
anxiety, particularly subjects with high mathematics anxiety.

Mathematical anxiety is a form of students' emotional response in ‘exact’
courses when resolving numerical problems and discussing solutions. Suppose anxiety
about numbers predominates in the mind of a person. In that case, it will be difficult for
him to think about exact courses that students ultimately refuse to learn and tend to
stay away from these. Moreover, if students are anxious about mathematics, this will
affect the learning process and the achievement of learning goals. The high level of
mathematics anxiety interferes with students thinking processes in solving the
mathematics problem (Udil et al., 2017).

Emotional intelligence is often referred to as the emotional quotient. Every
person has a different emotional intelligence level. It is considered that emotional
intelligence can influence a person in resolving problems. Differences in individual
emotional intelligence can contribute to a better understanding of the implications of
effective policy changes that occur in an organization. Individuals with poor emotional

Copyright © 2020
Jurnal Math Educator Nusantara; Wahana Publikasi Karya Tulis limiah di Bidang Pendidikan Matematika
ISSN 2459-9735 (print), ISSN 2580-9210 (online)



Puspananda & Rahmawati, Pengaruh Mathematic anxiety dan emotional quotient... | 192

control would react negatively toward the proposed changes. In contrast, individuals
with the ability to use emotions appropriately, optimistic and often also take the
initiative, in general, decided to reframe their perceptions of the program of change
recently introduced and looked at it as an exciting challenge (Ali et al., 2018).

According to Mayer and Salovey (1990), Emotional quotient refers to an ability
to understand our emotions and others. The emotional quotient gives a sense of
empathy and motivation in confronting reality, including motivation for academic
activities that affect learning. When we can process emotions, motivation will grow to
improve learning outcomes.

In the English language education program, statistics is the subject that deals
with the number and sometimes makes students feel nervous and frustrated and
incapable of adequately processing emotional intelligence in the face of statistical
problems. They are also thought to affect learning performance. Statistics courses
obtained are essential, on the one hand. Statistical courses, however, are essential in
order to deepen further and comprehensive research. In that statistical skills can
promote understanding of research methods appropriate (ldris, 2013).

Many studies investigated the effect of emotional intelligence on students’
learning outcomes. From those studies, it was revealed that, in general, emotional
intelligence has positive effects on students’ learning outcomes. Septian (2016)
investigated the influence of emotional intelligence on learning outcomes in the
Economic education program of Sebelas Maret University. His study found that the tcount
> trable (5.381>1.97) with p-value < 0.05 (0.000 < 0.05), so that Ho is rejected and Hi is
accepted. This means that there is a positive and significant impact of emotional
intelligence on the students’ academic achievement.

Another study conducted by (Rawa & Mastika Yasa, 2019) reveals that the level
of students’ mathematics anxiety in primary school teachers education program at STKIP
Citra Bakti, East Nusa Tenggara was that there were 29 students (90.63%) indicated to
experience anxiety, 12 students (37%) experienced severe anxiety, 9 students (28.12%)
experienced moderate anxiety, and 8 students (25%) experienced light anxiety.
Meanwhile, only 3 students (9.38%) were not indicated to have mathematics anxiety.

Further, research carried out by (Setiadi, 2018) conclude that the contribution of
self-concept, emotional intelligence, and anxiety to the statistics learning outcomes is
59.50%. Thus, the STIS students' statistical learning outcome is determined by these
three variables: self-concept, emotional intelligence, and anxiety.

Based on the elaboration above, this study was intended to know the effect of
mathematics anxiety and emotional quotient on solving statistical problems. Thus, this
study was entitled ‘The influence of mathematics anxiety and emotional quotient on
English language education students’ statistics learning outcomes.’

Copyright © 2020
Jurnal Math Educator Nusantara; Wahana Publikasi Karya Tulis limiah di Bidang Pendidikan Matematika
ISSN 2459-9735 (print), ISSN 2580-9210 (online)



193 | Jurnal Math Educator Nusantara, Vol. 6 No. 2, november 2020, pp. 190-203

RESEARCH METHOD

The subjects of this study were the third-year students of the English language
education program in 2019/2020. There were two variables in this study, i.e.,
independent and dependent variables. The independent variables of this study were
mathematics anxiety and emotional quotient. Meanwhile, the dependent variable of
this study was students’ learning outcomes of a statistics course.

This study's population was all of the third-year students of the English language
education program at IKIP PGRI Bojonegoro in 2019/2020. The sample of this study was
taken from the whole population so that the sampling technique used was saturation
sampling.

The data in this study were gathered through questionnaires and
documentation methods. A questionnaire method was used to measure students’
mathematics anxiety and emotional quotient. There were two types of questionnaires
in this study, i.e., mathematic anxiety and emotional quotient questionnaires.
Meanwhile, the students’ learning outcomes of the statistics course was taken from the
documentation method.

The questionnaire of mathematics anxiety was presented in ‘Google Form’
through this link https://forms.gle/aGpnvsisEATbyFDs9, and the students filled it out
online. Two experts validated the mathematics anxiety questionnaire instrument. The

instrument validity values ranged from 0.301 to 0.562. Based on the r product moment
table, if the sample size is 32 with a significance level of 5%, the r table value is 0.349.
Thus, the calculated r-value (0.384-0.730) is higher than the r table (0.349) so that the
instrument is valid. The instrument reliability value was 0.858. According to (Budiyono,
2011), if the reliability value is more than 0.70, the instrument is reliable. The
mathematics anxiety questionnaire instrument was adopted from (Husnul, 2016), with
the questionnaire indicators as follows.
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Another instrument was the emotional quotient questionnaire. It was adopted
from (Setiyawan, 2013) with the following indicators.
Table 2. The Indicators of Emotional Quotient Questionnaire

Variable Factor Indicator
1. Recognizing self-emotion 1.1 Recognizing and feeling self-
emotion
1.2 Understanding the causes of
emotion

1.3 Recognizing the influence of
feeling on action

2. Managing emotion 2.1 Being tolerant of frustration
2.2 Being able to express anger
appropriately
2.3 Being able to control
aggressive behaviour which can
Emotional Quotient damage oneself and others
2.4 Being able to manage stress

3.Self-motivation 3.1 Having a good self-control
3.2 Being optimistic in facing
problems
3.3 Being able to focus on a
given task

4. Recognizing other’s emotion 4.1 Being able to accept others’
opinion

4.2 Having empathy or

sensitivity to others

4.3 Being able to listen to others
5. Having a relationship 5.1 Understanding the

importance of having a

relationship with others

5.2 Being able to resolve

conflicts with others

5.3 Having good communication

skills with others

5.4 Having a friendly nature

5.5 Having a deep concern for

others’ interests

5.6 Being able to live

harmoniously with others

5.7 Being happy to sharing and

collaboration

5.8 Being mature and tolerant
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The questionnaire was presented in ‘Google form’ with the link
https://forms.gle/7disZnAQWVDBNVE19, and the students filled it out online. Two
experts validated the emotional quotient questionnaire instrument. The instrument

validity values ranged from 0.301 to 0.562. Based on the r product moment table, if the
sample size is 50 with a significance level of 5%, the r table value is 0.279. Thus, the
calculated r-value (0,301-0,562) is higher than the r table (0,279) to validate the
instrument. The instrument reliability value was 0,724. According to (Budiyono, 2011),
if the reliability value is more than 0.70, the instrument is reliable.

The data analysis used was the classical assumption test, which includes the
normality test, multicollinearity test, and heteroscedasticity test. After fulfilling the
classical assumption test, multiple regression analysis was carried out. All data analysis
was done through the SPSS 22 application.

RESULTS AND DISCUSSION
The normality test results are carried out by looking at the Normal Probability
Plot graph, which can be seen in the following figure.

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: Prestasi

1.0

(s =)

o.4

Expected Cum Prob

0.0 oz 0.4 0.5 [a =) 1.0

Observed Cum Prob

Figure 1. Normality Test

Figure 1 above shows that the data spread around the diagonal line and follows the
diagonal line's direction so that the regression model meets the assumption of
normality.
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The multicollinearity test results are presented in the following figure.

Coefficients®

Standardized

Unstandardized Coefficients Coefficients Collinearity Statistics
Mocdel B Std. Error Beta t Sig. Tolerance VIF
1 (Constant) 91.987 35116 2.620 012
Mathematic Anxiety -.859 182 -.583 -4.465 000 33 3192
Emotional quotient 321 132 318 2.432 014 313 3182

a. DependentVariable: Prestasi

Collinearity Diz;\gnosti.::sa

“ariance Proportions

Condition Mathematic Emotional

Model Dimension Eigenvalue Index (Constant) Anxiety quotient
1 1 2.989 1.000 .00 .00 .00
2 010 17.080 .0 A2 .08
3 .000 99.901 1.00 .88 a5

a. DependentVariable: Prestasi

Figure 2. Multicollinearity Test

From the figure above, it can be explained that in this multicollinearity test, the
tolerance value for each independent variable is 0.313, which value is less than 0.5,
while the VIF value of each independent variable is 3.192. The value is less than 10 so
that it can be concluded that the regression model does not have multicollinearity.

The next general assumption test is the heteroscedasticity test. The test results
can be seen in the following figure.

Observed Cum Prob

Scatterplot
Dependent Variable: Prestasi
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Regression Standardized Predicted Value

Figure 3. Heteroscedasticity Test

Figure 3 above shows the scatter plots between the predicted value of the dependent
variable and its residual value spread below and above the 0 value on the Y axis, so
there is no heteroscedasticity.

After the general assumption test has been fulfilled, the multiple regression
analysis will be carried out. Multiple regression analysis in this study also used SPSS 22.
The results of multiple regression analyses are presented in the following figure.
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Model Summary

Adjusted R Std. Error of
Model R R Square Square the Estimate
1 8559 749 .T38 S5.29214
a. Predictors: (Constant), Emotional Quotient, Mathematic
Anxiety
ANOVA®
Sum of
Model Squares clf Mean Square F Sig.
1 Regression 3920.501 2 1960.250 69.992 .ooo®
Residual 1316.319 47 28.007
Total S236.820 49

a. DependentVariable: Prestasi Mahasiswa
k. Predictors: (Constant), Emotional Quotient, Mathematic Anxiety

Coefficients®

Standardized
Unstandardized Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 91.987 35116 2.620 012
Mathermatic Anxiety -.859 1az -.583 -4. 465 000
Emotional Quotient .321 132 318 2.432 019

a. DependentWariable: Prestasi Mahasiswa

Figure 4. Multiple Regression Coefficient Test and Determination Coefficient

The significance value (P-value) for each of the independent variables, mathematics
anxiety and emotional quotient, is P <0.05, while the value of tecount = -4,465 <ttapel = -
2,312 for the mathematics anxiety variable and tcount = 2,432> tuable = 2,312 for the
emotional quotient variable. The critical area of the t test is, DK = {t | t <-2,312 or t>
2,312}. From this explanation, it can be concluded that the two variables, mathematics
anxiety and emotional quotient, affect the dependent variable, students’ statistics
learning outcomes.

In Figure 4, the value of Feount = 69.992> Fiaple = 3.195 and the significance value
is <0.05, so it can be concluded that mathematics anxiety and emotional quotient
variables simultaneously affect students’ statistics learning outcomes.

From Figure 4 above, it can be seen that the coefficient of determination is
0.749. The mathematics anxiety and emotional quotient affect students’ statistics
learning outcomes by 74.9% and is included in the strong category, meaning that the
two independent variables strongly influence the dependent variable. The regression
equation from the above analysis is:

Y = 91,987 — 0,859X, + 0,321X,
For example, what is the student’s statistics learning outcome if the mathematics
anxiety score is 80, and the emotional quotient is 1507
Then the predictive value is:
Y =91,987 — 0,859(80) + 0,321(150) = 71,417
Individually, the influence of mathematics anxiety and emotional quotient variables is
presented in the following figure.
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Coefficients®

Standardized

Unstandardized Coefficients Coefficients
Model =] Std. Error Eeta Sig.
1 (Constant) 174.708 9171 19.050 .ooo
IA -1.247 113 -.847 -11.028 _ooo
a. Dependent“ariable: Hasil Belajar Statistika
variables EnterediRemowved®
“ariables “Wariables
Model Entered Removed Method
1 e . Enter
a. Dependentwariable: Hasil Belajar Statistika
b_oAall requested variables enteraed.
Model Summanry
Adjusted R Std. Error of
Mocel (=1 R Sguare Sqgquare the Estimate
1 847" F1T F11 5. 55548
a. Predictors:. (CTonstant), MA
ANOWVAT
Surm of
Model Squares =18 Mean Square F Sig.
1 Regression 3754.843 1 3754.543 121.616 Nalale]
Residual 1431 977 48 20.875
Total 5236 820 49

a. Dependentwariable: Hasil Belajar Statistika
b, Fredictors: (Constant), MA

Figure 5. MA Regression Analysis of Statistics Learning Outcomes

Coefficients®
Standardized
Unstandardized Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) -55.625 13.983 -3.975 000
EQ 809 087 801 9.278 000

a. DependentWariable: Hasil BEelajar Statistika
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Variables Entered/Removed®

“Wariables “Wariables
Model Entered Removed Method
1 EQ® . Enter

a DependentWariable: Hasil Belajar Statistika
. All requested variables entered.

Model Summary

Adjusted R Std. Error of
Mocel R R Square Square the Estimate
il ao1® 642 635 6.24963
a. Predictors: (Constant), EQ
ANOVAT
Sum of
Mocel Scuares df Mean Square F Sig.
1 Redgression 3362.042 1 3362.042 86.078 .ooo®
Residual 1874.778 48 39.058
Total 5236.820 449

a. DependentWariable: Hasil Belajar Statistika
b. Predictors: (Constant), EQ

Figure 6. EQ Regression Analysis of Statistics Learning Outcomes

Based on figures 5 and 6 above, mathematics anxiety affects students’ statistics
learning outcomes by 71.7%, while emotional quotient affects students' statistics
learning outcomes by 64.2%.

This study's results are in line with research conducted by (Purwati & Hasanah,
2016). The study reveals an effect of emotional intelligence on students’ achievement
in mathematics education at the University of Papua, with the regression equation Y =
3.239 + 0.032X. The emotional intelligence aspect that most influences students’
learning achievement is self-regulation, with a significant value of 0.025, and social skills
with a significant value of 0.026. This is the same as the research conducted by
(Pamungkas et al., 2014). This study concludes that there is a positive relationship
between self-concept and mathematics anxiety on students’ learning outcomes. The
mentioned studies reinforce that mathematics anxiety is an internal factor affecting the
students’ learning outcomes. Mathematics anxiety occurs because it is influenced by
many factors, as revealed by (Yuberta et al., 2019), such as internal and external factors.
An example of external factors is the environment around students, and the examples
of internal factors are gender, psychological and emotional differences in students.
Through these factors, the teacher or lecturer must balance students' abilities, both
mentally and knowledge. Students’ mathematics anxiety does not interfere with
understanding learning material because high anxiety can interfere academic success.
Iimiah et al., (2020) state that high levels of anxiety can disrupt concentration and
memory, critical to academic success.
In this study, the emotional quotient also has a significant influence on students’
statistics learning outcomes. Pasaribu et al. (2018) conducted a study on the influence
of spiritual quotient and emotional quotient on internal audit judgment. The study
concludes that emotional intelligence has a more significant impact than spiritual
intelligence on internal audit judgment. Besides, Fauziah (2015) conducted a study on
the relationship between emotional intelligence and students’ achievement. The study
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concludes that there was a significant relationship between emotional intelligence and
learning achievement, as evidenced by p-value of 0.001 < 0.05. From the elaboration
above, it can be seen that the emotional quotient has a large percentage of influencing
students’ learning outcomes. The emotional quotient factor needs to be trained to have
excellent emotional quotient because forming good emotional intelligence requires a
process. Islam & Alauddin (2019) state that emotional quotient cannot be possessed
instantly by someone. However, it takes a process in which the environment becomes
one of the quotient aspects.

There are several essential principles for training the emotional intelligence of

students. Uin et al. (2017) assert that training children's emotional intelligence is good
principles, good parenting, interactional communication patterns, applying supportive
communication patterns, and accepting reality realistically. Good emotional intelligence
will positively impact individuals and the environment, both on attitudes and
performance. Rahmatullah and Irianto (2018) state that someone who has an excellent
emotional quotient considers more comprehensive and leads up more ethical
behaviour. Emotional quotient has a vital role in getting satisfaction regarding the
compensation and how someone can realize working procedures' vitality.

CONCLUSION

Simultaneously, mathematic anxiety and emotional quotient affect the statistics
learning outcomes of English language education students at IKIP PGRI Bojonegoro by
74.9%. Meanwhile, 25.1% is influenced by other factors. Individually, mathematics
anxiety affects students' statistics learning outcomes by 71.7%, while emotional
quotient affects students' statistics learning outcomes by 64.2%. When students’
internal factors such as mathematics anxiety and emotional quotient are known, it will
be easier to apply appropriate learning to minimize students’ anxiety and train students'
emotional intelligence to be more able to control themselves in solving problems so that
learning can run smoothly and learning objectives will be achieved.

REFERENCES

Ali, M., Sukoco, M., & Suaedi, F. (2018). Effect of Emotional Intelligence, Commitment,
and Motivation Towards Lecturer Performance. IJEBD (International Journal Of
Entrepreneurship And Business Development), 1(2), 202-209.
https://doi.org/10.29138/ijebd.v1i2.565

Budiyono. (2011). Penilaian Hasil Belajar.Surakarta: UNS

Dewi, D. S. (2020). The correlation between students’study anxiety and students’reading
comprehension. ANGLO-SAXON: Jurnal llmiah Program Studi Pendidikan Bahasa
Inggris, 11(1), 81-90.

Copyright © 2020
Jurnal Math Educator Nusantara; Wahana Publikasi Karya Tulis limiah di Bidang Pendidikan Matematika
ISSN 2459-9735 (print), ISSN 2580-9210 (online)



Puspananda & Rahmawati, Pengaruh Mathematic anxiety dan emotional quotient... | 202

Fauziah, F. (2015). Hubungan Kecerdasan Emosional Dengan Prestasi Belajar Mahasiswa
Semester |li Bimbingan Konseling UIN Ar-Raniry. JURNAL EDUKASI: Jurnal
Bimbingan Konseling, 1(1), 90. https://doi.org/10.22373/je.v1i1.320

Fitriza, R. (2020). Pengaruh kecemasan matematika ( mathematics anxiety ) terhadap
kemampuan pemecahan masalah peserta didik kelas VIl MTs. 4(1), 103—113.

Husnul Q. (2016). Pengaruh Kecemasan Matematika (Math Anxiaety) Terhadap Hasil
Belajar Matematika Siswa Kelas X Sma Negeri 11 Banda Aceh. Skripsi: UIN Ar Raniry
Darussalam-Banda Aceh

Idris, R. (2013). MaPan: jurnal matematika dan pembelajaran. MaPan : Jurnal
Matematika  Dan  Pembelajaran,  1(1), 135-150.  http://journal.uin-
alauddin.ac.id/index.php/Mapan/article/view/1133

Islam, U., & Alauddin, N. (2019). Building Students ' Emotional Quotient through Religion
Teaching in Public Higher Institution. 3(1), 56—72.

Istikomah, E., & Wahyuni, A. (2018). Student’s Mathematics Anxiety on The Use of
Technology in Mathematics Learning. JRAMathEdu (Journal of Research and
Advances in Mathematics Education), 3(2), 69.
https://doi.org/10.23917/jramathedu.v3i2.6364

M., P., &S.Z., K. (2016). Mathematics Anxiety and Its Relationship with the Achievement
of Secondary Students in Malaysia. International Journal of Social Science and
Humanity, 6(2), 119-122. https://doi.org/10.7763/ijssh.2016.v6.630

Omar, S. N. Z., Bakar, A. A., Husin, F. M., & Mohamad, M. (2019). Teachers’ job
performance: the relationship between intellectual, emotional and spiritual
guotients. Journal of Advanced Research in Dynamical and Control Systems, 11(5
Special Issue), 1095-1099.

Pamungkas, A. S., Pendidikan, J., Universitas, M., Ageng, S., Matematika, K., & Belajar,
H. (2014). Kontribusi Self Concept Matematis Dan Mathematics.

Pasaribu, S., Zahreni, D. S., & Hasnida. (2018). The Influence of Spiritual Quotient and
Emotional Quotient to Internal Audit Judgment. International Research Journal of
Advanced Engineering and Science, 3(2), 218-221.

Purwati, & Hasanah. (2016). Deskripsi Pengaruh Kecerdasan Emosional terhadap
Prestasi Belajar Mahasiswa Pendidikan Matematika UNIPA. Pancaran, 5(4), 169—
178.

Rahmatullah, N., & Irianto, G. (2018). The Effects Of Intellegence Quotient , Emotional
Quotient , And Spritual Quotient On The Tendency Of Accounting Fraud. 7(9), 212—
216.

Copyright © 2020
Jurnal Math Educator Nusantara; Wahana Publikasi Karya Tulis limiah di Bidang Pendidikan Matematika
ISSN 2459-9735 (print), ISSN 2580-9210 (online)



203 | Jurnal Math Educator Nusantara, Vol. 6 No. 2, november 2020, pp. 190-203

Rawa, N. R., & Mastika Yasa, P. A. E. (2019). Kecemasan Matematika Pada Mahasiswa
Pendidikan Guru Sekolah Dasar. Journal of Education Technology, 2(2), 36.
https://doi.org/10.23887/jet.v2i2.16180

Setiadi, Y. (2018). Hubungan Konsep Diri, Kecerdasan Emosional, dan Kecemasan Belajar
dengan Prestasi Belajar Mahasiswa. JNPM (Jurnal Nasional Pendidikan
Matematika), 2(1), 119. https://doi.org/10.33603/jnpm.v2i1.1066

Setiyawan. (2013). Tingkat Kecerdasan Emosional Siswa Yang Mengikuti Ekstrakurikuler
Olahraga dan Yang Tidak Mengikuti Ekstrakurikuler Olahraga di SMK PGRI Sentolo.
Skripsi: UNY

Udil, P. A., Kusmayadi, T. A., & Riyadi, R. (2017). Metacognition Process of Students with
High Mathematics Anxiety in Mathematics Problem-Solving. International Journal
of Science and Applied Science: Conference Series, 2(1), 261.
https://doi.org/10.20961/ijsascs.v2i1.16724

Uin, P., Murnianti, D., & Khairani, M. (2017). Nurafni, dkk. Kecerdasan Emosional Siswa
Sekolah Dasar (SDN) Dengan Siswa Sekolah Dasar Islam Terpadu ( SDIT ) Di Kota
Banda Aceh, 3(1), 33-44.

Yuberta, K. R., Setiawati, W., & Kurnia, L. (2019). Pengaruh Math Anxiety Terhadap
Kemampuan Pemahaman Konsep Matematis Siswa. AGENDA: Jurnal Analisis
Gender Dan Agama, 2(1), 81-87.

Copyright © 2020
Jurnal Math Educator Nusantara; Wahana Publikasi Karya Tulis limiah di Bidang Pendidikan Matematika
ISSN 2459-9735 (print), ISSN 2580-9210 (online)



