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Abstract

Writing is an essential skill for students to master. It is essential for
communication, academic success, and future careers. However, many
students struggle with writing due to variety of challenges. To address this,
teachers can use engaging media like storyboards. Storyboards combine
visual and textual elements, helping students plan and organize their
narratives more effectively. The objective of this research is to explore the
use of storyboards in teaching writing narrative text and the benefits and
challenges of storyboarding in writing. The research design of this research
was basic interpretative qualitative research. This research was conducted
on seven English teachers in Surabaya and Gresik who met the
predetermined criteria. To gather data, the researchers employed open-
ended questionnaires and semi-structured interviews. The findings indicate
that teachers use this medium to create fun learning. Teachers used different
types of storyboards, including paper and digital ones. The results showed
that storyboards significantly enhanced students' engagement and
understanding of narrative text. However, this media also has challenges
teachers and students may face. Overall, this research provides valuable
insights into how teachers perceive and utilize storyboards for teaching
narrative writing. The results of the research are expected to be a reference
and provide data relevant to the views and experiences of teachers.
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INTRODUCTION

Writing is an essential skill for students, influencing various aspects of their lives,
including academics, the workplace, and personal relationships. Effective writing
enables students to express their ideas, emotions, and knowledge clearly (Purnamasari
et al, 2021). Additionally, good writing skills can enhance critical thinking,
communication, and overall academic performance, contributing to future success (Hass
&Lenong, 2021). Despite its importance, writing is often challenging to master due to the
complex nature of the skill, which extends beyond grammar and punctuation. Students
frequently face difficulties in generating and organizing ideas, transforming thoughts
into coherent sentences, and revising their work (Hashey et al., 2020; Tanjung & Hafizh,
2022). The complexity of writing tasks can be overwhelming, making it difficult for
students to meet the requirements of the writing process (Jagaiah et al., 2019).

Teaching writing is also a complex task that requires cognitive strategies and an
understanding of the target culture to guide students through various writing
components effectively. According to Brown (2001), writing involves content,
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organization, vocabulary, grammar, and processes. Teachers must help students develop
clear, coherent, and grammatically correct written expressions. This process involves
multiple steps, including idea generation, organization, and spelling, which makes
teaching writing particularly challenging (Yuce&Atac, 2019). Specifically, these
challenges become even more pronounced when focusing on narrative text. Since
narrative text involves telling a sequence of events, it necessitates careful planning and
organization to maintain coherence and effectiveness. Students often struggle with
creating coherent narratives and may lack the tools to develop their ideas, leading to
challenges in producing effective narratives (Basuki&Tiyas, 2020).

In order to address these challenges, teachers can incorporate various learning media
to enhance the writing process. One kind of media that can be utilized to teach writing
narrative text is storyboard. Storyboard is visual tools that help students organize and
visualize the elements of a narrative. Storyboards consist of a series of images that assist
students in imagining and structuring their stories (Girsang, 2021). They can engage
students by providing a visual basis for writing activities and facilitating the
development of unique stories (Harmer, 2001; Janah, 2017). Storyboards also offer a
clear method for understanding the relationship between different narrative elements
and the overall structure of a text (Ahmed, 2021). Thus, integrating storyboards into
writing instruction may effectively support students in mastering narrative writing.

Related to this research, the researchershave found several studies. The initial
relevant study was research carried out by Wahid and Aziz (2022), which discusses the
use of storyboards in the language learning process. The researchers identified some
findings that show the positive impact of using storyboards in teaching writing. The
results of this study highly suggested implementing storyboarding to create a dynamic,
fascinating, and interactive learning environment in higher education classes. In
addition, the study showed that students' motivation and confidence increased after
their final storyboard task.

Furthermore, Hasan and Wijaya (2016) conducted research that explains the
advantages of using a storyboard in writing narrative text. They found that storyboard
can influence the student's writing ability in narrative text. The findings of the study
indicated that the experimental class's post-test results were better than those of the
control group. Additionally, this research has also shown that storyboards can improve
students' writing skills in every aspect of writing, such as organization, content,
vocabulary, mechanics, and language.

Similarly, Janah (2017) explored the use of storyboards to improve students' writing
skills. This research used an action research method with observation and
questionnaires as the instruments. It involved two cycles, each of which used the same
procedure to identify the improvement of students' writing skills. The result showed
that student participation in writing activities increased from 23% in the first cycle to
71% in the second. This indicates that using storyboards helps students become more
active in learning and improves their writing skills and habits.

Apart from that, the researchers also found a study regarding teachers' voice. This
study was conducted by A'yunin (2023) that explains the teachers' perspective and the
benefits and challenges of using crossword puzzles. The researcher said that teachers'
viewpoint plays a crucial role in shaping various aspects of education. She identifies the
use of crossword puzzles by English teachers and the experiences of English teachers
when they implement crossword puzzles in the teaching and learning process. So, it can
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be a reference for other teachers to increase student interest through games or
interesting learning media.

Moreover, Asyrifa et al. (2021) conducted a study on teachers' perspectives regarding
the use of storyboards in teaching reading. This study presents qualitative research that
explores the perceptions of two English teachers and examines both the benefits and
challenges of using storyboards in their English teaching.The study's results showed that
storyboards can enhance students' character development, interaction, and reading
comprehension by using sequence images. However, the teacher also encounters
challenges such as struggling to maintain student concentration and dealing with limited
vocabulary, which makes it more difficult for students to comprehend the narratives.

While previous studies have demonstrated the effectiveness of storyboard in
improving students' writing skills, there is a lack of research on teachers' perspectives
regarding the use of storyboard in teaching writing narrative text. Hence, the
researchersare interested in investigating how the teachers' voice regarding the use of
storyboard in teaching writing narrative text by addressing the following research
question: (1) What kinds of storyboard are used by English teachers in teaching writing
narrative text? (2) What are the benefits of teaching writing narrative text using
storyboard? (3) What are the challenges of teachingwriting narrative text using
storyboard?

METHOD

In this study, the researchers employed a basic interpretative study approach.
According to Ary et al. (2014), a basic interpretive study is a research approach that
aims to understand a phenomenon through descriptive reports, using a variety of data
collection techniques like interviews, observations, and document analysis. Thus, this
research was a basic interpretative study as the researchers examined the descriptive
understanding of the teachers' perspectives and experiences regarding the use of
storyboard in teaching writing narrative text.

The subjects of this study are seven English teachers, five from Surabaya and two
from Gresik. The researchers use purposive sampling to select the subject. Based on the
sampling, the subjects of this research are English teachers who have met the criteria
determined by the researchers to fulfill the research objective and are relevant to the
focus of the study. A number of criteria determined by the researchers were: (1) English
teacher who teaches senior high school students; (2) English teacher who teaches
writing narrative text; (3) English teacher who teaches writing using storyboard for the
last few years.

The researchers employed two different types of instruments to get the data. First,
the researchers used an open-ended questionnaire since it gives more detailed
information and allowed participants to express their answers or perceptions regarding
the use of storyboard in teaching writing narrative text. The researchers used Google
Forms to distribute the questionnaire. Then, the questionnaires were shared with the
participants through WhatsApp or email as a requirement with the participants. Second,
the researchers used semi-structured interviews as a data collection. This interview was
conducted if the responses provided by participants in the questionnaire were unclear
and required a more detailed explanation.

After the data were collected, the researchers conducted data analysis by
familiarizing the data, generating initial code, searching for themes, reviewing themes,
defining themes, and producing the report (Braun & Clarke, 2006). In this step, the
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researchers organized the data and generated initial and theme codes. The seven
English teachers are marked T1, T2, T3, T4, T5, T6, and T7. There are three main themes
codes, which are types of storyboards, benefits of using storyboard, and challenges of
using storyboard. After that, the researchersexamined the themes to make sure that they
accurately represent the significance of the data and context by reviewing coded
extracts for coherence and assessing their relevance to the research questions.Then, the
researchers interpreted the data by linking the research findings to existing concepts
related to the researchand creating a reportthat describes the significance of the data
collected.

RESULTS AND DISCUSSION

This section discusses the findings of questionnaires and semi-structured interview,
regarding the research questions: (a) What kinds of storyboards are used by English
teachers in teaching writing narrative text?; (b) What are the benefits of teaching
writing narrative text using storyboards?; (c) What are the challenges of teaching
writing narrative text using storyboards? The following section provides detailed
narratives and quotes to highlight these findings.

1.1 What kinds of storyboard are used by English teachers in teaching writing narrative
text using storyboard?

Storyboards are classified into two main types. They are paper and digital
storyboards. Based on the data collected, the researchers found that four teachers
use paper storyboards, two others use digital storyboards, and one of them uses
both paper and digital storyboards.

1.1.1. Paper storyboard
On the basis of the data, the researchers got four participants who used
paper storyboard while teaching writing narrative text. Here are the
statements of the participants.

T4: "I prefer use paper storyboard because it is quite easy and have various
sizes."

T5: "Because paper is more practical and simpler.”
T7:"Paper storyboard is easy and simpler than digital storyboard."

T1: "Because, as our experience, students are still confused when we use
digital in teaching. So, we try the paper one and it is better."”

1.1.2. Digital storyboard
According to the data, there are two teachers who used this type. The
participants’ statements are presented below.

T2: "I use digital storyboard because it can make students learning
meaningful and improve students' literacy in English.”

T6: "Digital storyboard is interesting, so that students can edit their draft
easily and flexibility.”

1.1.3 Both paper and digital storyboard
The researchers also found teacher who use both of paper and digital
storyboard. Here is the statement of the participant.

T3: "I use paper and digital storyboard to enlarge students' creativity and
imaginary."
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Based on the findings above, the researchers found that there are two
types of storyboards used by English teachers, which are paper and digital
storyboard. This finding aligns with Proencaand Jiménez-Saez (2020), who
stated that there are two basic types of storyboards: traditional or paper
storyboards and digital storyboards. Most participants chose paper-based
storyboards because they were more accessible and allowed students to easily
draw their stories.This finding aligns with Tvedebrink et al. (2022), who noted
that paper storyboarding offers a simpler and more natural way to express
feelings, emotions, and ideas that are difficult to convey through traditional
methods like architectural drawings.Nevertheless, the use of digital
storyboards is also interesting since it can enhance students' digital literacy
and creativity. This statement corresponds with the research conducted by
Wong (2019), who stated that the integration of digital storyboard in
educational contexts was showed to develop students' creativity and digital
literacy.

1.2 What are the benefits of teaching writing narrative text using storyboard?

Based on the data collected from participants, the researchers found that
storyboard has several benefits in teaching writing narrative text regarding
teachers' experiences.Teachers reported several benefits based on their experience.
There are three beneficial aspects found in this research. They are the ease of
understanding the material, the use of engaging media, and the simplicity of
organizing the narrative. Here are the explanations.

1.2.1

1.2.2

Storyboard can make students understand a narrative text easily

The first benefit of using storyboard is that students can understand
narrative text easily. Storyboard requires students to break down their
stories into key components of narrative text, including orientation,
complication, and resolution. It enhances their understanding of narrative
text structure and the elements. These are the statements of the participants.

T1: "Storyboard can make our students easily understand narrative text.”

T6: "By using storyboard, students will understand about narrative text

especially in writing skill."

T7: "Storyboard can help students easy to understand narrative text."

Based on the statements above, this finding aligns with the research
conducted by Fernandes et al. (2021), who stated that storyboarding was

recognized as a valuable tool in aiding students' comprehension of narrative
texts.

Storyboard can help students organize the story

The second benefit is that storyboards assist students in organizing their
stories. According to the participants, storyboards help students arrange
their ideas and offer a clear framework for their narratives. This enables
students to plan the order of events more easily and ensures a coherent and
logical flow of the story.

T3: "Students are able to organize and memorize the story orderly by using
storyboard.”

T2: “Storyboard can help students organize their ideas.”

T6: "Students can organize their story easily and orderly."
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Based on the participants' statements, this finding is in line with Hafour
and Al Rashidy (2020), who stated that storyboarding helps students become
more organized while describing the events of the story that will be
explained, increase their vocabulary, and generate ideas for interesting and
motivating writing. [t means that students can understand the material well
by implementing storyboard in teaching writing narrative text.

1.2.3 Storyboard can help students visualize the story
The third benefit of storyboard is that it can help students visualize their
story. Storyboard provides images that support students visualize their
thoughts and ideas. This visual representation breaks down narratives into
distinct scenes, allowing students to see the sequence of events clearly. These
are the statements of the participants.

T2: "Storyboard supports students to break down the concept and visualize
their learning."”

T6: "Storyboard helps students to visualize their story."

This finding corresponds with the research conducted by Ahmad (2021),
who stated that storyboarding is an effective strategy for simply conveying
concepts or ideas. Its linear structure and visual depiction enable students to
get what is being said easily, and it may assist students in visualizing their
narrative.

1.2.4 Storyboard can make learning activity more interesting and fun
The fourth benefit is that storyboard can make learning activity more
interesting and fun. Some participants said that using storyboard in teaching
writing narrative text can make learning activity more interesting. The visual
and interactive nature of storyboarding can make the writing process more
engaging and enjoyable for students. These are the statements of the
participants:

T4: "Storyboard can make learning more interesting and varied.”

T2: "Storyboard can create fun activity in the classroom because it provides
images and can be a platform for students to discuss with their friends."

T3: "Storyboard is such of fun activity to relate the story."

T5: "It can be very useful and helpful in my teaching, make learning more
interesting, and help students to write a story."

T6:" Storyboard is simple and interesting for students to do their work."”

Based on the participants' statements, this finding is in line with Janah
(2017), who assumed that students be more active in the learning activity
when using storyboard. Students' active participation in the learning process
indicates that learning is interesting and fun so that students enjoy the
material.

1.2.5 Storyboard can help students think creatively
The fifth benefit of storyboard is that it can help students think creatively.
Storyboard can stimulate students' creativity by providing a visual and
structured framework that encourages imaginative thinking and detailed
planning. Using storyboards encourages students to think visually about their
narratives, allowing them to develop and structure their stories more
dynamically. Here are the statements of the participants.
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T7: "Storyboards help students to think creatively.”
T3: "Storyboard can enlarge students’ creativity and imaginary."

This findingis in line with Yuniawati and Priyana (2023), who stated that
storyboard fosters students' creativity, teamwork, responsibility, and critical
thinking, making it a powerful tool for enhancing student engagement and
promoting collaborative learning.

1.2.6 Storyboard supports teachers in the learning process
The sixth benefit of utilizing storyboard is that it supports teachers during
the learning process. Several participants mentioned that using storyboards
could be helpful in the process of teaching and learning because students can
easily understand the material and enjoy the learning process. These are the
statements of the participants.

T5: "Storyboard is very useful and helpful in my teaching."

T7: Storyboards help students think creatively and easy to understand about
the narrative text. So, it really helps me in my teaching."

This findingcorresponds with Wahid and Aziz (2022), who stated that
storyboarding develops the active, creative, and cognitive engagement of
students in classroom activities. It could be a helpful tool for teachers to offer
a diversity of instruction.

1.2.7 Storyboard can improve students' literacy

The last benefit that the researchers found is that storyboard can improve
students' literacy. Storyboarding encourages students to interact with the
text in a meaningful way, enhancing critical thinking and creativity as
students plan and organize their ideas. This process not only supports
writing skills but also enhances reading comprehension, as students learn to
interpret and visualize the content of stories. This is the statement of the
teacher.

T2: "Storyboard can provide meaningful learning experiences and improve
students' literacy in English."”

This finding aligns with Maulida et al. (2017), who stated that storyboard
encourages the integration of reading and writing in class, enabling students
to describe their illustrations in detail, which ultimately enhances their
literacy by improving their ability to communicate ideas clearly and
cohesively.

1.3 What are the challenges of teaching writing narrative text using storyboard?
Although storyboard offers many benefits, it also presents several challenges. The
researchers found that the participants had difficulties when implementing
storyboards in teaching and learning writing. These challenges include the lack of
students' vocabulary, time-consuming, and lack of confidence. Below are the
explanations of the challenges.

1.3.1 Limited students' vocabulary
The challenge of using storyboards in writing often comes from the limited
students' vocabulary. This means that when students create storyboards,
they may struggle to find the right words to express their ideas clearly. Most
of the participants faced this challenge; they said that students have difficulty
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in writing because of students' vocabulary. Here are the responses of the
teacher.

T1: "The challenge of using storyboard is students' vocabularies capabilities
in creating narrative text."”

T2: "Low vocabulary and language use of students, which makes students,
have difficulty in writing."

T3: "Most of the students lack of vocabulary but they are so successful to
build their imagination.”

T4: "Sometimes students cannot find the right words to express the story."
T7: "Students’ vocabulary is limited.”

T5: "Students have limited vocabulary. They find it difficult to express their
ideas.”

Based on the statements above, this finding aligns with Maharani et al.
(2023), who stated that vocabulary is the most difficult component in writing
English for the students.

1.3.2 Time-consuming
The second challenge of using storyboard in teaching writing narrative
text is time-consuming. Creating a storyboard requires students to plan and
visualize each scene or element of their narrative, which can take
considerable time and effort. Based on the participants' experience, this
challenge can be classified into two parts: time-related students' vocabulary
and time-related students' digital skills.

1.3.2.1 Time-related students' vocabulary
Based on teachers' experience, students struggle to express their
idea, which makes them need a long time to create storyboards. Here
are the statements of the participants.

T7: "Students vocabulary is limited, so that it takes a long time for
students to complete their story.

T2: "Students need more time to do their tasks because they have to
find the appropriate word and translate it into English."

According to the participants' statements, this finding is consistent
with the research carried out by Rahayu et al. (2023), who stated that
vocabulary depth and size can influence writing performance.

1.3.2.2 Time-related students' digital skills
This challenge is especially for digital storyboard. Some students
are unfamiliar with digital tools, which can make the learning process
more challenging and time-consuming. It is related to the participants'
experience. Here are the statements of the participants.

T3: "l found some of my students cannot use the technology
appropriately. It can be difficult for them because they are unfamiliar
with digital tools."”

T6: "Some students have difficulty when using digital storyboard.

According to the participants' statements, this finding aligns with
Onbasili et al. (2022), who explain that implementing storyboards in
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the classroom requires understanding digital technology and
multimedia components.

1.3.3 Lack of confidence
Some teachers and students may face this challenge. It is related to the
participant's experience; she explains that her students are less confident
with their storyboard results. This concern often arises from perceived
shortcomings in their drawing or writing skills and comparison with peers'
work or the standards. Here is the statement of the participant.

T2: "Sometimes students lack confidence in resulting their own storyboard."”

According to the participant’s statement, this finding aligns with the
research conducted by Mardiansyah (2018), who affirmed that students'
achievement in writing was influenced by their self-confidence. Therefore,
positive teacher feedback and encouragement are necessary to help students
build their confidence.

CONCLUSION

Based on the results and discussion in the preceding section, teachers can use
storyboard media to deliver narrative text. A storyboard is an illustration or series of
images arranged in a certain order to be a graphic organizer for pre-visualizing a
narrative or written text. This media can make learning interesting and fun by providing
images that help students easily understand the material. Storyboards have two main
types. They are paper and digital storyboard. Each teacher uses different storyboards
depending on the students' needs and teaching style. Most teachers prefer to use paper
storyboards due to the accessibility of the method and to make it easier for students
who are unfamiliar with digital storyboards. Besides the different types of storyboards,
storyboarding offers some benefits that enhance the learning process.The benefits of
storyboarding are demonstrated through the experiences of the teachers. There are
seven benefits of using storyboard in teaching writing narrative text, including
storyboards help students easily understand narrative text, help students organize the
stories, help students visualize their story, make learning activities more interesting and
fun, encourage students' creativity, support teachers in the learning process, and can
improve students' literacy. Despite these benefits, storyboarding also presents certain
challenges. The participants of this research experienced three challenges, including
limited students' vocabulary, time-consuming, and lack of student self-confidence.
Therefore,while storyboarding offers numerous benefits in enhancing students’
engagement and understanding of narrative text, it is important for teachers to address
these challenges to ensure its effectiveness.

In light of the findings about storyboard use, the researchers noted that the study's
limitations were the small number of subjects and the lack of detailed data collected.
Nevertheless, this study implies that using storyboard in teaching narrative text
enhances students' engagement and comprehension. Moreover, the research highlights
the benefits and challenges of using storyboards in narrative writing instruction, which
can serve as an overview for teachers to design lessons that address potential
difficulties. Therefore, further research is required to expand the current study in
different ways, such as investigating the strategies to overcome the difficulties of using
storyboard and comparing the effectiveness of paper and digital storyboard.
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