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AbstractTranslanguaging is an educational method that involves using two languages ormore interchangeably for both receiving and producing information within a singleactivity. In Merdeka curriculum, English becomes one of the compulsory subjects forelementary school students. The lack of vocabularies and other factors support theelementary school English teacher to employ translanguaging in the educationsetting. This research aims to explore the reasons and impacts of translanguagingusage in the classroom. The kind of this research is descriptive qualitative research.The researcher involved three English teachers from one of Sekolah PenggerakBatch 1. The researcher employed two data collection techniques (open-endedquestionnaires and semi-structured interviews). The results are there are eightreasons for translanguaging in EFL classrooms, namely the lack of vocabularymastery, making the instruction clearer for the students, engaging the students andmaking them active, creating a comfortable and joyful learning environment,avoiding misconception of learning materials, the student’s request, the limitation oftime in EFL classroom, and to reduce students’ anxiety. There are five impacts oftranslanguaging, namely making the students more active, the learning objectivebeing reached optimally, the students’ English skills and comprehension get better,the students understanding the instruction well, and students can enjoy the learningprocess. The researcher suggests the next researcher study the practice oftranslanguaging in elementary school.
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INTRODUCTIONUsing the first tongue in the English as a Foreign Language (EFL) classroom is stilldebatable. Some researchers support the utilization of translanguaging in Englishteaching. They consider many benefits that can be gotten by them and the studentswhen they implement translanguaging. Baker supports this consideration. (Baker:2001)translanguaging has four advantages in EFL classrooms. Translanguaging, in the firstplace, can aid students in fully and profoundly understanding. Students can use everylanguage resource available to them in translanguaging to comprehend the content.Secondly, it has the potential to foster positive student collaboration. Students withhigher English proficiency can assist pupils with lower proficiency. By speaking in theirnative tongue or L1, the students can assist. Thirdly, it can help students strengthentheir command of the target language. Students can enhance their language proficiencyby gaining comprehensive information and comprehension. Fourth, parents can helptheir children learn the target language by accompanying and mentoring them at home.In addition, Swan in (Sulistiyo et al., 2017) states learners are more likely to producequality written work and spoken input when they are given more opportunities to usetheir second language in the English classroom. Meanwhile, the other scholars do not
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support it if the language teacher uses other languages, except the target language. It issupported by the findings from some scholars. According to Palmer and Martínez(2013), teachers have the belief that they can convert every term known by students intheir home language into the second language. However, this approach is deemedimpracticable and inefficient, resulting in a loss of valuable instructional time.Additionally, it was discovered by (Marsevani& S, 2023) that some students wereunaware of the negative effects of translanguaging when it came to the English language.They also lacked prior language acquisition experience, particularly with regard tocommunication techniques. The researcher conducted a research on translanguaging inEFL classrooms because it is still a contentious topic.Prior studies on translanguaging in EFL courses have predominantly concentrated onperceptions and attitudes. Research conducted by (Berlianti & Pradita, 2021),(Khairunnisa & Lukmana, 2020), and (Raja et al., 2022)has examined the favorableperspectives of teachers and students toward translanguaging and its capacity toimprove language acquisition. Several significant findings exist. Translanguaging hasbeen associated with enhanced language competency, increased driving, and a moreprofound comprehension of course topics. Secondly, teachers and students typicallyhave positive perspectives on translanguaging, acknowledging its capacity to foster amore inclusive and engaging educational atmosphere. Third, it can cultivate culturalknowledge and respect among students. Fourth, it can facilitate social contact andcollaboration among students. Nevertheless these favorable results, additional researchis necessary to clarify the particular reasons and effects of translanguaging. Theperception about translanguaging by the teachers and students’ perspectives had beenconducted by (Hafidzah et al., 2023), (Silalahi& Santoso, 2023), (Romanowski, 2020),(Yuvayapan, 2019), and (Santoso & Hamied, 2022). Moafa, (2023)examined the views ofteachers on the utilisation of L1 in EFL classes within Saudi contexts and assesseswhether language teachers believe it enhances students' performance. Beside, Erdin &Salı (2020) offered insights into the theoretical foundations and classroom implicationsof translanguaging. Nkhi & Shange (2024) conducted a study on the effect oftranslanguaging on the communication ability of university students in three choseninstitutions in Lesotho. Huang & Chalmers (2023) studied the effects andimplementation of pedagogical translanguaging in EFL classrooms. Rabbidge (2019)examined the impact of teachers' translanguaging strategies on student engagement.Alzahrani (2019) conducted a study about the attitudes and practices of internationalstudents in higher education at an American University with regard to translanguaging.Although prior research has examined its perceived advantages, there is a deficiency ofcomprehensive analysis about the fundamental aspects that enhance its efficacy. Thisstudy seeks to address this gap by concentrating on the subsequent research questions:What are the primary reasons for elementary school English teachers to implementtranslanguaging in their classrooms? What are the perceived impacts of translanguagingon students' language acquisition, motivation, and overall classroom experience? Thisproject will enhance the understanding of translanguaging in EFL classrooms andinform evidence-based teaching strategies by addressing these topics. The study willprovide a distinctive viewpoint by concentrating on primary school educators. Priorresearch has frequently focused on higher education contexts, indicating a necessity foradditional investigations on translanguaging in the initial phases of language acquisition.Several years ago, in Indonesia, English became a mandatory subject only for studentsof Junior and Senior High School. It was different to the students of elementary school. It
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raises many problems for Junior High School English teachers when they teach thestudents who never learned English before in the previous education level. Besides that,the students have to work hard to understand and master English, which is the newsubject for them. Even in some private schools, they offer English as the complementarysubject in local subjects. The students and teachers still have obstacles since there is noparticular rule and guidance. This condition is getting worse as the impact of Covid-19which raises learning loss. One of the Indonesian government’s policies for solving thisproblem is by launching Merdeka curriculum. Merdeka curriculum is a kind ofcurriculum in which the students can do three kinds of activities: intra-curricular, co-curricular, and extracurricular. These activities can help students master essentialcompetencies based on their needs. There are some characteristics of this curriculum.First, project-based learning is used to help students develop their soft skills andcharacter by the Pancasila profile students. Second, it focuses more on core subjects likeliteracy and numeracy. Third, it gives teachers the flexibility to adapt and adopt theirlessons based on the needs of their students. Fourth, it is concerned with diverselearning. (Nurani et al., 2022). The teachers should conduct diverse learning to facilitatestudents' learning based on their needs and preferences.
Sekolah Penggerak is the pilot project of Merdeka curriculum implementation. Itconcentrates on creating comprehensive learning outcomes for students. It attempts tofulfil the Pancasila Student Profile, encompassing character and competencies (readingand numeracy). It is executed by strengthening the competence of teachers and schooladministrators, which is essential to Indonesia's educational reform and restructuring.By reforming and restructuring the school system, it can be an agent of change for theother schools. The goals of Sekolah Penggerak are to improve each student's literacy,numeracy, and character; to enable school administrators and teachers to support thedevelopment of high-quality learning; to support educators in implementing innovativeteaching strategies through the use of digital technology in the classroom; to increaselocal government's capacity to conduct evaluations of educational policies that center onthe quality of educational equity; and to foster collaboration among stakeholders in theeducation sector, including schools, local governments, and the federal government(Pratiwi et al., 2020).In Merdeka curriculum, English becomes a compulsory subject for elementary school.It gives a chance for the elementary school students to learn English from theelementary level. It is difficult to teach English to young learners, as (Nopiyadi et al.,2023) explains. A teacher needs to be imaginative in order to provide happy, engaging,and lighthearted activities. When it comes to their learning styles, adult learners andelementary school pupils are not the same. Consequently, these diverse attributesinfluence the need for different educational options. Teachers should take into account anumber of factors when instructing young children, including their relative immaturity,the necessity for a safe and secure learning environment, the students' desire formovement and hands-on experience, the importance of play and discovery, and socialconnection and conversation. (Halliwel, 1992).The researcher had done a preliminary observation and interview to three Englishteachers in one of elementary schools in Rejang Lebong regency which is stated as

Sekolah Penggerak Batch 1. This school has been Sekolah Penggerak since 2021. It meansthat English has been a compulsory subject for the first grade until sixth grade students.The researcher chose this school in conducting the research based on someconsideration. First, English is a compulsory subject for all students. Second, all English
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teachers in this elementary school are from an English education background. Third, allEnglish teachers have at least three years teaching experience. Fourth, all Englishteachers used translanguaging in the EFL classroom. Fifth, they are ready to share theirexperiences about translanguaging in their EFL classroom.  According to preliminaryinterview and observation, the researcher knew that all the English teachers usedtranslanguaging when they were teaching English. It aims to assist their learners inmastery the language and engage the students. The limitation of students’ vocabulariesalso supports the teacher's ability to use translanguaging. Since translanguaging is usedin EFL classrooms in this elementary school, the researcher was interested to find outthe reasons of translanguaging usage and its impacts for the students’ performance.  Theresearcher formulated two research questions in conducting this research. First, whatare the reasons for translanguaging in EFL classroom? Second, what are the impacts oftranslanguaging in EFL classroom? By knowing the reasons and impacts, Englishteachers can hold the potential to improve teaching practices, enhance student learning,and create a more inclusive learning environment. It can also give insight andrecommendation for the curriculum maker and developer to allow or not the integrationof translanguaging in the process of English teaching.Translanguaging can be defined as an educational method that involves using twolanguages interchangeably for both receiving and producing information within a singleactivity. The learner is provided with knowledge in one language and then processes andinteracts with that information in a different language. Translanguaging is the act ofusing and navigating between two languages. Within the field of education, the term"bilingualism" is used to describe pedagogical approaches that view bilingualism as anasset rather than a hindrance or issue (Henderson & Sayer, 2019). Translanguaging, asdefined by Baker (2011), is the process of using two different languages to createmeaning, shape experiences, and increase understanding and knowledge. Thesignificance of fostering the advancement of underrepresented groups Translanguaging,as described by Cenoz and Gorter (2021), is centered around language. (Henderson &Sayer, 2019) delineates several objectives of translanguaging in English teaching.Translanguaging is employed as a work of acquainting learners with a diverse array ofresources that can aid in their learning. Furthermore, translanguaging is employed toenhance comprehension of the subject matter by promoting a thorough examination ofthe text. Furthermore, translanguaging might provide scaffolding for the weakerlanguage by bolstering the stronger language. In addition, they articulated the objectivesof implementing translanguaging in the classroom. Their objective is to cultivatemultilingual proficiency, enhance subject-specific confidence, and foster the ability toexplain the subject fluently in any language.Regarding the rationale for using translanguaging in the EFL classroom, there areseveral benefits associated with its implementation. The diverse benefits oftranslanguaging can serve as compelling justifications for its implementation in Englishteaching. Wang (2022) stated that in the multilingual transition of English as a ForeignLanguage (EFL) pedagogy, it is essential to reconceptualize EFL instruction formultilingual learners. The optimal translanguaging area and the most effective strategictranslanguaging approaches to be implemented are dependent on the specific EFLsetting as a crucial resource. Furthermore, translanguaging can be stated as effectivemethod that enhances language skills, especially in the least proficient language, andimproves cognitive abilities when switching between languages. These skills ultimatelycontribute to a deeper and more thorough understanding of the subject area.
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Translanguaging enhances students' confidence, comprehension, and engagement (Nkhi& Shange, 2024).The utilisation of L1 during instructional time should not be avoided, asit may enhance student learning and classroom engagement (Erdin & Salı, 2020).Arslan(2023) mentioned that translanguaging is the intentional and organized practice oflanguage switching employed for educational objectives in the classroom.Translanguaging is based on fundamental educational principles, specifically scaffoldingand the utilization of existing knowledge. Translanguaging is a pedagogical approachthat facilitates incorporation between first-language and second-language students fromdiverse linguistic backgrounds. It promotes collaboration between the home and schoolby utilizing both languages in a flexible manner. Romanowski (2020) explained thattranslanguaging in the EFL classroom has the potential to yield good effects on students.Translanguaging pedagogy has gained prominence since it improves teaching andlearning processes and provides students, as well as teachers, with the flexibility toselect their preferred language for expression. EFL teachers discovered that L1 serves asan interface for both teachers and students, facilitating comprehension and fostering asecure and supportive educational atmosphere. Research demonstrated that EFLteachers perceived L1 as an instructional scaffold, enhancing explanations and providingexamples, assisting with practice and modification, improving comprehension, andpromoting critical thinking and communication (Moafa, 2023).
METHODThis study is a descriptive qualitative study. The researcher described the data aboutthe reasons for the implementation of translanguaging and the impacts of usingtranslanguaging in EFL classrooms.The participants were three elementary Englishteachers at Sekolah Penggerak in Rejang Lebong Regency. The samples were chosen byusing total purposive sampling. Total purposive sampling is a sampling technique thatencompasses all persons or elements within a population possessing designatedcharacteristics. This methodology is frequently employed when the population issomewhat limited and the objective is to attain an in-depth comprehension of a certaingroup or phenomena. By incorporating all individuals who fulfill the criteria,researchers can guarantee that their sample is exceptionally representative of the targetcommunity.Some considerations for choosing these English teachers were theireducational background, teaching experiences, and readiness to share information.Teacher 1 teaches English for the first and second grade. She has three and a halfteaching experience. Teacher 2 teaches English for the third and fourth grade. She hassix years of teaching experience. Teacher 3 teaches English for the fifth and the sixthgrade. He has ten years of teaching experience and has been stated as a professionalteacher.In this research, the researcher employed two kinds of data collectiontechniques. The researcher used an open-ended questionnaire to obtain the data aboutteachers’ identities, reasons, and impacts. The open-ended questionnaire consisted oftwenty questions. Ten questions were used to answer the first research question aboutthe reason for using translanguaging in EFL classrooms. The questions were developedbased on the indicators. The indicators were personal motivation, understanding oftranslanguaging, student engagement, language development, classroom dynamics,curriculum integration, peer collaboration, student feedback, linguistic diversity, andbest practice. Questions eleven until twenty were made to get the data about the reasonsfor using translanguaging in ELF classrooms. The indicators were language proficiency,confidence and motivation, cognitive engagement, communication skills, culturalawareness, peer interaction, learning outcomes, individual learning needs, classroom
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atmosphere, and long-term impacts. The researcher also conducted interviews to obtaindeeper data. The interview indicators were the same as those of an open-endedquestionnaire. The collected data were analyzed using three steps: reduction of data,display of data, and conclusion drawing. Researcher typically employed a three-stepprocedure to assess data from open-ended questionnaires and in-depth interviewsregarding translanguaging in EFL classrooms. Initially, the researcher reduced the databy familiarizing themselves with the responses and establishing a coding system toclassify the content. The researcher subsequently coded the data by assigningappropriate codes to text sections and identified themes or patterns. The coding wasbased on the indicators of the reasons for and impacts of translanguaging in the EFLclassroom. The researcher ultimately interpreted the data about the reasons and theimpacts of translanguaging, correlated them with existing literature, addressed theresearch questions, and acknowledged the study's limitations.
RESULTS AND DISCUSSION
1. The Reasons of Using Translanguaging in EFL ClassroomAccording to open-ended questionnaire, and semi-structured interview, theresearcher got the data about some reasons why English teachers implementtranslanguaging in EFL classrooms. There are eight reasons of translanguagingimplementation. First, the lack of vocabulary mastery. Since it was in elementary school,English learning has become a new experience for the students.  The students’ which arecategorized as young learners still have limited vocabularies. Therefore, the teacherallowed the students to use their mother tongue or Indonesian language in theclassroom. This reason is strongly argued by Teacher 1 who is teaching in the first andsecond grade. For example, Teacher 1 says:“Students in the first and second grade still learn how to read, write, and count.They still have limitations in English vocabularies. Therefore, they need moreguidance and support in learning. As the strategy in English teaching, I help themto understand English and increase their vocabularies by using translanguaging”.The lack of vocabulary is also mentioned by the other English teachers. Even thoughthey taught English for the students in the higher-class level, the students still hadlimitations in vocabulary mastery. Teacher 3 says:“The English materials for the higher-class level are more difficult and complex.In each chapter, they will learn a new topic and vocabulary. The instructions aresometimes different from the previous chapter. Therefore, I implementtranslanguaging so that the new materials and vocabularies can be understoodeasily”.The lack of vocabulary becomes the reason of translanguaging implementation is inline with the finding of (Anwar et al., 2014), (Rerung, 2018), (Sanjaya & Sumardi, 2023),(Marsevani& S, 2023) and (Canagarajah, 2011). They found that translanguaging isneeded due to a deficiency in students' foreign language vocabulary pertaining to thesubject being studied.These findings indicate that translanguaging may serve as an effective strategy forovercoming vocabulary difficulties among EFL learners. Translanguaging facilitatesstudents' comprehension and retention of new English terminology by enabling them toutilize their L1 expertise. This is especially significant in subject-specific circumstances,where students may confront foreign terminology and concepts.
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Furthermore, translanguaging can enhance comprehension of terminology byestablishing links between L1 and L2 concepts. This can assist students in cultivating adeeper comprehension of the target language and its complexity. Moreover,translanguaging offers pupils the opportunity to engage with new language in significantand genuine circumstances.It is essential to recognize that translanguaging should not be seen as a replacementfor conventional vocabulary education. Although translanguaging is a beneficialstrategy, it is crucial to offer students explicit instruction in vocabulary acquisition andapplication. An integrated strategy that merges translanguaging with conventionalvocabulary instruction techniques can be highly effective.The second reason is related to the teachers’ instruction. The English teachersimplement translanguaging to make the instruction clearer for the students. Since thestudents’ mastery in vocabulary is still low, sometimes the students do not understandthe teachers’ instruction. To avoid misconception of instruction, the teachers implementtranslanguaging. If the teachers use full English in giving instructions, sometimes thestudents are confused about what to do. The students will ask the teacher to get theclear instruction. This difficulty not only happens in oral instruction, but also the writteninstructions in the coursebooks. This reason aligns with the finding from (Liando et al.,2022). They found that in actuality, there is no assurance that pupils will comprehendthe content that is delivered by the teacher even if the teacher uses just English wheninstructing. The teacher's use of "full English'' will impede the students' comprehensionand level of participation in the classroom. A primary rationale for employingtranslanguaging is to deal with students restricted language with the complexity ofclassroom instructions. Translanguaging can assist students in linking unknownvocabulary or concepts to their pre-existing knowledge. This may result in enhancedcomprehension and heightened motivation to acquire knowledge.Moreover,translanguaging can enhance student understanding by offering various languagesignals. Utilizing both L1 and L2, educators may clarify meaning, provide examples, andreinforce essential concepts. This can be especially beneficial for students who may havedifficulties with listening comprehension or who are unacquainted with specific English-language conventions.Nonetheless, the efficacy of translanguaging in enhancinginstructional clarity may be contingent upon several circumstances. The degree ofstudents' language competency, the intricacy of the subject matter, and the educator'sadeptness in employing translanguaging procedures can all affect its efficacy.All Englishteachers agreed that the students will be so confused if they listen to the newinstruction. But, if they ever listen to the instruction frequently, they will understand. Inthis condition, the teachers usually use English. So, the use of translanguaging in Englishclassroom instructions depends on the students’ familiarity with the instructions.Teacher 1 says:“I use translanguaging to make my instructions clear for my students. SinceEnglish is the new thing for my students, to avoid misconception toward what Iinstruct them to do, I use translanguaging.”Teacher 2 says:“In the EFLS classroom, I often use various kinds of instructions. The instructionsare based on the situation and materials. If the instruction is new for mystudents, I usually use translanguaging. But, if my students have been familiarwith the instructions, I usually use English”.
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The third reason is classroom participation. The English teachers use translanguagingto engage the students and make them active. By allowing the students to use theirmother tongue or Indonesian language, the students will have opportunities andcourage to participate. The students can combine the use of language between English,mother tongue, and Indonesian language. It aligns with the former research by (Liandoet al., 2022). They found that utilizing translanguaging can enhance student motivationand promote active engagement in the learning process. It also fosters critical thinkingskills and encourages students to attentively comprehend the teacher's explanations ofthe offered content. A primary rationale for adopting translanguaging is to foster a moreinclusive and supportive educational atmosphere. Permitting students to utilize their L1enables teachers to create a more inviting and accessible educational environment forall learners. This may motivate students to engage more actively and enhance theirconfidence in contributing to class discussions. Moreover, translanguaging offersstudents the opportunity to engage with English in a more authentic and significantmanner. Students can achieve more sophisticated and nuanced communication byintegrating their L1 with English. This can assist students in enhancing their linguisticabilities and fostering confidence in their capacity to utilize English in practical contexts.Translanguaging can enhance critical thinking abilities by prompting pupils to establishlinks between other languages and cultures. This facilitates pupils in cultivating aprofound comprehension of their surroundings and in engaging critically with intricateconcerns.The fourth reason is to create a comfortable and joyful learning environment. Since itis not their first language and at the elementary school level, the teachers should designa fun learning environment. Teacher 3 argued that if the students learnt in a comfortablelearning environment, they would be happy and decrease their anxiety. If the studentswere happy, they would love English. Since this school implements full day school withmany kinds of subjects and activities, the teacher should create a joyful and comfortablelearning environment. Employing translanguaging enables teachers to foster a moreinclusive and culturally responsive learning environment. This fosters a sense of valueand respect among students, thereby enhancing their motivation and involvement.Moreover, translanguaging can reduce worry and stress, as students may experiencegreater comfort and support when permitted to utilize their L1.Moreover, a conduciveclassroom atmosphere can cultivate a passion for studying. When students experiencehappiness and engagement, they are more inclined to cultivate a favorable dispositiontowards English and other disciplines. This could provide permanent advantages fortheir scholarly achievement and personal growth.It is essential to recognize thatestablishing a conducive and enjoyable learning environment necessitates thoroughplanning and execution. Teachers must consider the distinct needs and interests of theirpupils and offer a diverse array of interesting and culturally appropriate activities. TheEnglish teachers used translanguaging in the EFL classroom to avoid misconception oflearning materials. Translanguaging can be a powerful tool to avoid misunderstandingacross the language. Especially for the students in the higher-class level of elementaryschool, they are taught some language features to make them be able to make simplesentences or short dialogues. Based on Teacher 3 experience, the students find manydifficulties in understanding the materials when the teacher uses English fully. Theteacher ever tried to use English fully, but at the end of the learning process, the learningobjectives could not be reached well. Therefore, the teacher used translanguaging inexplaining the lesson in order to make the students get a clear understanding. It is in line
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with the finding of (Patmasari& Kamaruddin, 2022). They found translanguaging canhelp to communicate difficult ideas.The utilization of translanguaging is also according to the students’ desire. When theteacher explains the lesson by using English, and the students cannot get the teacherpoints, the students usually ask the teacher to explain it by using Indonesian language.Therefore, to avoid the students’ misunderstanding, the teachers use it by combiningIndonesian language and English. The combination can be sentence by sentence or onlysome words in a sentence which are translated into Indonesian language. By permittingstudents to express their preferences and seek explanation, teachers can create a moreindividualized and focused on students learning atmosphere. This can cultivate a senseof ownership and motivation in pupils, as they perceive their voices as valued andrespected. Moreover, employing translanguaging in reaction to student inquiries mightimprove comprehension and reduce misunderstanding. Translanguaging can serve as aneffective technique for clarification when students encounter difficulties inunderstanding a lesson. By integrating L1 and L2, educators can facilitate students'connections between new information and their prior knowledge, so fostering a moreprofound comprehension of the subject matter.Nonetheless, it is crucial to recognizethat the implementation of translanguaging should not be exclusively motivated bystudent demands. Teachers must also take into account the instructional objectives ofthe class and the individual requirements of the students. An effective strategyintegrates student-centered instruction with teacher-directed learning.Teacher 3 says:“For the students in higher-class level (fifth and sixth grade), the Englishmaterials consist of some language features, such as adjectives, tenses,imperative, etc. To make the students understand the materials, I explain thematerials by using bilingual, English and Indonesian language. I use bilingualEnglish In order to prevent any misinterpretation among the kids regardingthe materials given in the EFL classroom”.The teachers used translanguaging also because of the limitation of time in the EFLclassroom. In elementary school, English is taught once a week. The duration of eachmeeting is seventy minutes. It is not enough for the teacher to improve students’mastery in English faster. Moreover, English is a new thing for the students in the firstgrade.  Besides that, the teachers use translanguaging to reduce students’ anxiety.Translanguaging serves as an effective mechanism for optimizing instructional time. Byintegrating students' L1, teachers can offer supplementary context and assistance,facilitating a more quick comprehension of new topics for students. This can beespecially advantageous in elementary schools, when students may possess less priorexposure to English. Moreover, translanguaging may reduce student anxiety.Translanguaging can offer comfort and assistance when students experience feelings ofoverwhelm or confusion. This might enhance students' confidence in their languageacquisition skills and diminish their fear of errors. Nonetheless, it is crucial toacknowledge that the proficient application of translanguaging necessitates carefulplanning and execution. Teachers must be aware of their student's distinct requirementsand employ translanguaging judiciously to facilitate language acquisition objectives.Teacher 2 says:“If I use full English in my EFL classroom, it can increase my students’ anxiety.English is not their first language, so they need to be helped with theIndonesian language. I realize that if my students feel anxiety when they learn
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English, they will find many obstacles in understanding the materials and losetheir motivation”.This finding is relevant to the previous research which was conducted by (Liando etal., 2022). They found that the teacher employs translanguaging because, in her words,students are reluctant to voice their ideas in English. As a result, the instances in whichthe teacher explains the subject in almost entirely Indonesian and at other times in largeamounts of English mixed with other languages. Learners feel more at ease in theclassroom environment in which English is not the exclusive instruction during Englishlanguage learning sessions. This is predicated on a circumstance wherein learners seethemselves to be in a state of ease and familiarity, hence enhancing their motivation toattempt to utilize the English language. It also aligns with previous research by (Lestariet al., 2022). They found that the presence of L1 made language learning enjoyable andpleasurable for the student.
2. The Impacts of Using Translanguaging in EFL ClassroomThe use of translanguaging in classrooms for elementary school students has somepositive impacts. For instance, translanguaging can encourage learners to participatemore in class. Students can fully participate in class activities by utilizing all of theirlanguage resources since translanguaging allows them to use three different languages:their mother tongue, English, and Indonesian, which is the national language. They canrespond to the teacher’s instructions. They also dare to ask the teacher for clarificationand confirmation when they are confused. The use of translanguaging can create apositive learning environment. The students are responsive to the learning process. Aprimary advantage of translanguaging is that it enables students to articulatethemselves more comprehensively and genuinely. When students can utilize their L1,they may experience more comfort and confidence in articulating their thoughts andideas. This may result in heightened participation and engagement in classroomdiscussions. Moreover, translanguaging can enhance student comprehension andmitigate misunderstanding. By integrating L1 and L2, students can elucidate meaning,furnish examples, and correlate new information with their pre-existing knowledge.This can enhance students' confidence in their capacity to engage in class and to inquirewhen clarification is necessary. Moreover, translanguaging helps foster a moreaffirmative and nurturing teaching environment. When students perceive themselves asappreciated and respected, their motivation to participate and engage in the learningprocess increases. This can foster a more favorable and efficient educational atmospherefor all students.These finding aligns with the previous finding (Riswanto, 2022). Hefound that translanguaging can make the students become more active. It is also in linewith the findings of (Nkhi & Shange, 2024). They found that by using transanguaging,the students are capable of participating because they comprehend the material beingpresented; otherwise, they would avoid participating. Erdin & Salı (2020) found that theuse of L1 during class time should not be avoided, as it has the potential to enhancestudent learning and classroom interaction. Besides, (Erdin&Salı, 2020) stated thattranslanguaging can improve the students’ interaction in the classroom.  It is also in linewith the findings of (Allard, 2017) and (Garcia, Jonson, 2017). Wang (2022) also foundthat the students participated in classroom-based activities and discussions about aspecific topic, and they actively participated in dynamic meaning-negotiating/making byengaging in multilingual language in a series of classroom activities. These three Englishteachers stated that the use of translanguaging makes their students become moreactive. Teacher 1 says:
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“When I use English and Indonesian in my EFL classroom, my students becomeactive and responsive. In fact, the students in the first and second grades havehigh curiosity. They often ask me many things about English vocabularies.”Teacher 2 says:“I allow my students to use Indonesian language or mother tongue if they wantto talk to me or to their classmates. But sometimes I remind the classroom withsome of the daily vocabulary, so that they can use English step by step. I allowthem to combine the languages if they can. It can make them become active incommunication with the teacher and the classmates.”Teacher 3 says:” Since, I teach in the fifth and sixth grade, I have to design various activitieswhich relate to the learning topics. The translanguaging in my ELF classroomcan make my students become active in each learning activity. They can knowand understand what they should do. I often remind my students that theirparticipation in the classroom can be an additional score for them.”The second impact of translanguaging is that the learning objective can bereached optimally. Since English is not their native language, their English languageknowledge is still limited. Their limitation in English can be their burden in learningand understanding the English materials. A primary advantage of translanguaging isits ability to connect students' L1 knowledge with the complexities of Englishlanguage resources. Permitting students to utilize their L1 enables teachers toprovide supplementary context and assistance, so enhancing students'comprehension of unfamiliar subjects. This might be especially advantageous forstudents who continue to improve their English language proficiency.Therefore, tohelp them in understanding the materials, the teachers use translanguaging. Theteachers can use English, Indonesian language, and mother tongue in explaining thematerials. It depends on the students’ ability in English. By using translanguaging, theteachers’ explanations can be clear. It makes they understand the lesson. The teachercan help them in achieving some learning objectives. The learning achievement isvisible from the formative and summative test. By using translanguaging, the learningobjective can be reached by the students. This finding is in line with the finding from(Rabbidge, 2019). He found that translanguaging can improve the students’ Englishability.The third impact is the students’ English skills and comprehension get better. Thelimitation of vocabularies and times support the English teachers to usetranslanguaging in explaining the materials and give instructions. The teachersexplain the materials by using both English and Indonesian language, so theirstudents can understand some materials easily. The learning result can be seen fromthe students’ performance in test or non-test activities. Translanguaging can help thestudents to get better understanding because they can get the explanation wholly.Furthermore, By integrating L1 and L2, teachers can offer supplementary context andassistance, facilitating students' ability to relate new information to their pre-existingknowledge. This is especially advantageous for students who are in the process ofenhancing their English language proficiency and may find it challenging tocomprehend intricate subjects.The beneficial effects of translanguaging oneducational results are shown in multiple aspects. For instance, students may exhibitenhanced performance on examinations and evaluations, engage more actively inclassroom discussions, and display heightened interest in learning
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English.Nonetheless, it is crucial to acknowledge that the efficacy of translanguagingin enhancing learning results may be contingent upon other circumstances. Theindividual requirements of the students, the content, and the educator's proficiency inemploying translanguaging methodologies can all affect its efficacy.It is in line with(Moafa, 2023). Erdin & Salı (2020) mentioned that L1 could be implemented inlanguage classrooms to enhance learners' comprehension. Furthermore, their Englishskills also get better when the teachers use translanguaging. The translanguagingmakes the students' English skills improve. This finding aligns with the finding from(Yasar Yuzlu&Dikilitas, 2022). They found Translanguaging plays a significant part inenhancing the English language proficiency of students. It aligns with the finding from(Riswanto, 2022) who stated that translanguaging can help the students in learningvocabularies and their English skills are better than before. It is also in line with (Bin-Tahir et al., 2018) and (Alzahrani, 2019). Teacher 3 says:“The students in the fifth and sixth grade need translanguaging to help them inunderstanding the materials. I have to use translanguaging to avoidmisconception because the materials are more complex. I also realize thattranslanguaging can help my students to be better in doing formative andsummative tests and perform their English skills.”The fourth impact is the students can understand the instruction well. Effectiveinstruction is important in the EFL classroom. The teachers should make theirinstructions simple, clear, and easily understood by the students. The clearinstructions can help the students to do the tasks given correctly. Thetranslanguaging usage in giving instructions makes the students understand theinstructions completely. When they understand the instructions well, they canaccomplish the tasks appropriately. By integrating L1 and L2, teachers can offersupplementary context and assistance, thereby enhancing students' comprehensionof instructions. This can be especially advantageous for students who may havedifficulties with listening comprehension or who are unacquainted with specificEnglish-language conventions.Moreover, translanguaging could reduce confusion andmisinterpretations. Translanguaging can elucidate expectations for students who areuncertain, ensuring uniform understanding among them. This can enhance studentengagement and motivation.Furthermore, explicit instructions might facilitate theenhancement of students' linguistic skills. When students comprehend theexpectations placed upon them, they can concentrate on utilizing English toaccomplish the assignment. This offers pupils the opportunity to hone their languageskills in a significant and authentic environment.It is in line with the previousresearch by (Riswanto, 2022). He found that translanguaging can make his studentseasier to understand his instructions. It is also in line with the finding of (Moafa,2023). Beside, numerous students disclosed that translanguaging facilitated theircomprehension of certain concepts that are challenging to comprehend in English(Nkhi & Shange, 2024).Teacher 1 says:“Translanguaging helps my students to understand my instructions. Sometimes,I instruct them to do something in English, but some of them are confused andonly keep silent, then I translate my instruction to Indonesian language, theyunderstand and do my instructions. As the English teacher in the first andsecond grade, I have to use simple instructions.”Teacher 2 says:
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“Sometimes the students are confused with the English coursebook’instructions. Therefore, I help my students to understand the instructions in theEnglish coursebook by using Indonesian language. The clear instructions canguide them in doing some tasks.”The fifth impact of translanguaging is that students can enjoy the learningprocess. When students express themselves in natural and true manners, they aremore likely to be motivated and engaged in the learning process. This may result inenhanced participation, increased engagement levels, and a heightened sense ofachievement. Furthermore, translanguaging helps remove language barriers andcultivate a more inclusive classroom environment, wherein all pupils feel esteemedand acknowledged.Ultimately, the capacity to derive pleasure from the learningexperience is an essential component of student achievement. Translanguagingpresents a promising strategy that can augment student motivation, engagement, andoverall pleasure with their educational experiences. Based on the guidance ofKurikulum Merdeka, the teachers should create a comfortable and joyful learningenvironment based on the students' needs and learning styles. The utilization oftranslanguaging can be one way to aid the students in learning. Since English is nottheir native language and their English mastery is not at a high level, the teachersshould use translanguaging to make the students feel comfortable. If the teachersonly use English, the students will get confused and find many obstacles. By usingtranslanguaging, the students can use all their language resources to deliver theirideas and be active in the classroom activities. The utilzation of translanguaging alsocan decrease the students’ anxiety in learning English. The students do not feel afraidin asking something or participating because they can use another language. Thisfinding is in line with Moafa (2023). He found that the L1 is beneficial for explicitlearning and reduces anxiety.Teacher 1 says:“In Kurikulum Merdeka, we are suggested to instill a sense of happy and enjoythe learning. Especially for the first grade, when English becomes the new thingfor them, so I have to make them feel comfortable and make them love English.One of my strategies is by using translanguaging.”Teacher 2 says:“Since English is not their native language, some students can feel anxiety inlearning. Besides that, they lose their confidence in learning. Therefore, I usetranslanguaging to decrease my students’ anxiety and make them happy inlearning. As long as I use translanguaging in my EFL classroom, my students arehappy and enthusiastic.”Teacher 3 says:“The complexity of materials in the fifth and sixth grade can raise the anxiety ofmy students. Meanwhile, other subjects also consist of complex materials. Todecrease my students’ anxiety and make them enjoy the learning process, I usetranslanguaging. By using translanguaging, my students look happy. I usually do areflection at the end of the teaching process. I usually ask the students about theirfeelings as long as they are in English class, and they feel happy and enjoy myclass.”Translanguaging in the EFL classroom has some impacts. There are five impacts oftranslanguaging usage in EFL classroom. It can make the students become more active.The learning objective can be reached optimally. The students’ English skills and
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comprehension get better. The students can understand the instruction well, and thestudents can enjoy the learning process.
CONCLUSIONIn summary, translanguaging is a critical pedagogical approach in the EFL classroom,as it is based on a variety of strong arguments and leads to substantial positiveoutcomes. Translanguaging not only promotes student engagement but also promotes asupportive and enjoyable learning environment by addressing challenges such aslimited vocabulary mastery and instructional clarity. The observed benefits—includingimproved English skills, improved comprehension, a more enjoyable learningexperience, and increased student participation underscore its effectiveness inaddressing the diverse requirements of elementary school students. Examiningtranslanguaging in EFL classrooms exclusively from the teachers' viewpoints may resultin restricted student input, teacher bias, and insufficient attention to contextualvariables. This may restrict the generalizability of results and potentially distort thecomprehension of translanguaging's efficacy. Future studies should incorporate bothteacher and student perspectives to achieve a full understanding of these limitations.Besides, future researchers and teachers must continue to investigate the dynamicfunction of translanguaging in language acquisition. The correlation between students'English proficiency and translanguaging practices could be further explored in futureresearch, which could provide valuable insights that could further enhance teachingmethodologies. They should embrace the potential of translanguaging as atransformative tool in EFL classrooms, fostering intentional experimentation andreflection on its broader implications for language education. This will enable us to moreeffectively equip our students for a multilingual world, thereby cultivating culturalawareness, adaptability, and linguistic abilities.
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